A study of potential graduates enrolled at the Booker T. Washington High School, Atlanta, Georgia, 1957 by Rice, George Halbert (Author)
A STUDY OF POTENTIAL GRADUATES ENROLLED AT THE BOOKER
T. WASHINGTOM HIGH SCHOOL, ATLANTA, GEORGIA
A THESIS
SUBMITTED TO THE FACULTY OF THE SCHOOL OF EDUCATION, ATLANTA
UNIVERSITY IN PARTIAL FULFILLMENT OF THE REQUIREMENTS
FOR THE DEGREE OF MASTER OF EDUCATION








Without the cooperation of Dr. Ira Jarrell, Superintendent of the
Atlanta Public Schools, who granted permission to do this studyj and
several groups of people, this thesis would not exist.
Firstly, to the group which included Dr. Edward K. Weaver and Dr.
Paul I. Clifford who were the writer's thesis chairman and co-chair
man, respectively! a sincere gratitude is directed to them for their
time to read and reread certain phases of the thesis in order to
make valuable suggestions toward its clarity and redability.
Secondly, to the group which included Mr. G. H. Fort, Director
of Testing and Evaluation for the Atlanta Poard of Educationj and Mr.
C» N. Cornell, Principal of Booker T. Washington High School, Atlanta,
Georgiaj a debt is paid to them who offered valuable suggestions in
the formulation of the problem. To the latter person, additional
gratitude is extended for making the necessary school records avail
able for compiling data for part of the study.
Thirdly, to the group which included students and their parents
who were selected for this study, sincere gratitude is extended for
availing themselves for interview.
Lastly, a tribute is paid to the group which includess my wife,
Mrs. Edna L. Ricej my two daughters and son, Sandra Louise, Patricia
Elaine, and George Holbertj and my mother and father, Mr. and Mrs.
George E. Rice who have been so humble in tolerating the writer's




TABLE OF CONTENTS ~" *
Chapter Page
I. INTRODUCTION, • . . 1
Rationale. • «...»..•...,.. 1
Statement of the Problem •••••••.••••••. 2
Purpose of this Study, »«»«• • • • • • 2
Definitions of Terms •••••••••••••.,., 3
Time of the Study ^
Locale of the Study. ••••,.,,,,,..,,,, [i
Selection and Description of the Subjects Involved
in this Study, •••••••.•••,•••...., [j.
Materials Used in this Study «... . . . . 5
Values of This Study •,.,..,........., $
Research Design and Operational Steps. ,..••••• 6
Survey of the Related Literature « . 6
Summary of Literature. *•«••••,. .,.•••• 20
II. PRESENTATION AND INTERPRETATION OF THE DATA ?.?.
Sources of the Data. ,.••••••••••.,•.. 22
Groups Composing the Data. .............. 23
Statistical Technique. «......».«, ...e. 23
Organization of the Data ««•«,. 23
Data on Family and Home. 23
Data on the Students ••••.••••••••,,.. 29
Data on Progress of Students and Holding Power of
the School, ii5
III. SUMMARY AMD CONCLUSIONS . . $2
Rationale 52
Statement of the Problem .,...,.., 53
The Purpose of This Study. ^
Terms Significant to the Study •••••...,••• 53
Time of the Study. ,,•••«.,,,,,,,..., 53
Locale of the Study $3
Selection of SubjectsJbr the Study ..»..«.... $h
Materials Used in the Study. ............. 5^
Research Design. •••••,,,.,,,,.,,,.. 5I4.
The Survey of Related Literature ••,•••••••• 5is.
Limitations of the Studjr ....... , . , 56
The Findings of the Study 56
Homes and Families of the Students 56
The Students 57
Progress of Students and Holding Power of the
School. s# 58
XV









1. Distribution of Persons with whom Students live and corre
sponding percentage values of Total, for Group I, Group II,
Group III, and Group IV. .»•••••••••••••••• 2lj.
2. Distribution of Parents' Church Preferences of the Students
in Groups I, II, III, and I? 26
3. Frequency Distribution, with percentage value assigned to
total of each grade completed by Parents of Students in
Group I, Group II, Group III, and Group IV according to
Sex. 27
U. Distribution of Members that compose the family unit of
Group I, Group II, Group III, and Group IV.. 29
5. Distribution of Parents' Occupations according to Sex for
Group I, Group II, Group III, and Group IV 30
6. Distribution of Parents' Leisure time with respect to
Hobbies for Group I, II, III, and IV 3k
7. How Students of Groups I, II, III, and IV have voluntarily
availed themselves to homeroom advisors and Counselors
for Vocational and Educational Guidance. •••.•••••• 37
8. Distribution of Special Abilities of the Students in
Groups I, II, III, and IV k-0
9. Distribution of the Average Annual Attendance at Motion
Pictures outside school for the Students of Groups I,
II, III, and IV hk
10. The Types of Literature, Ranked in order of Preference
that Students read regularly •••••••••••.•••. lj.6
11. Age Distribution of the Thirty Students when initially
enrolled as Eighth Graders in the Booker T. Washington
High School for the year 1952-1953 kl
12. Progress through the High School grades of Thirty Stu
dents who enrolled in the Eighth Grade the school year
1952-1953 U8
13. Age-Grade Progress Summary of Thirty Students who en
tered the Eighth Grade at Booker T. lashington High
School the School year 1952-1953 ..... 76
vi
LIST OF TABLES (cont*d)
Table Page
II4. A Tabulated Summary of Students1 Responses to the items
of two interview schedules prepared for students who
entered the Eighth Grade at Booker T. Washington High




1. Multiple bar graph of the Parents' Health Status of the
students in Groups I, II, III, and IV • • • . 25
2. Multiple bar graph of Investments of Parents of the stu
dents in Group I, Group II, Group III, and Group IV. • • • 31
3. Multiple bar graph of the Housing Status.(Ownership or
Rental) for Group I, Group II, Group III, and Group IV •• 32
U. Multiple bar graph of Automobile Ownership for Group I,
Group II, Group III, and Group IV..... «..••••• 33
5# Multiple bar graph of Allowances received by students
according to Sex for Group 1, Group II, Group III, aid
Group I? • 35
6. Multiple bar graph of Part-Tirae Jobs of the students
in Groups I, II, III, and IV..... 36
7. Multiple bar graph of the Extent to which the students
of Groups I, II, III, and I? Expressed their Interests
in High School. • 38
8. Multiple bar graph of Leisure Time with respect to
Hobbies of the students in Groups I, II, III, and IV . . . 39
9. Multiple bar graph of the Responses which students
of Groups I, II, III, and 17 gave with respect to
Adequate provisions in the School's Program for Ex
pression of their Special Abilities. ••••••••••• Ul
10. Multiple bar graph of Membership, and Offices held
in, School Organizations and Clubs for Group I,
Group II, Group III, and Group I?. Ij.2
11. Multiple bar graph of the Average Hours Spent per day
Viewing Television by Group I, Group II, Group III,
and Group IV • »<»••. ...» •••••• » . k3
12. Averages for Groups I, II, III, and I? Obtained
from Teachers Ratings. <• k9
13. A bar graph of Continuous Enrollees, Transfers,
and Drop-outs of Booker T. Washington High School
for five consecutive school years. ....»«.<»»«»• 50
CHAPTER I
INTRODUCTION
Rationale.— During the past fifty years, secondary school enroll
ments in the United States have increased more than thirtyfold — a
record that has never been equaled in any other country at any time in
the history of the world. Education around 1900 was not compulsory
and only about eleven percent of the children between the ages of four
teen and seventeen attended high school. Of those who were in attend
ance about eighty percent were preparing for admission to college, and
they constituted a rather homogeneous group in their social and economic
backgrounds, hopes and desires. They inherited their ability through
birth and environmental factors, and success for them seemed inevitable.
Their security was earmarked in the professions.
The structure of the student body in the American high school today
shows a remarkable change from that of the secondary school in the early
years of the 20th century. In most states, school attendance is compul
sory until the age of sixteen and in some states until eighteen years of
age. High school enrollments are composed of both those who want to be
there and those who are compelled by law. Economic factors, child labor
laws and other similar factors contribute to attendance problems.
The present day group, therefore, has shifted from the homogeneity
of only the upper class children to the heterogeneity of the children
1
J. B. Edmondson, Joseph Roemer, Francis L. Bacon, The Administration
of the Modern Secondary School (Mew York, 1953)« P« 29.
2
from all avenues of life: there are children in attendance from highly
skilled as well as the semi-skilled famliesj there are those who have
I Q's ranging from sixty to one hundred sixty, and those with environ
ment backgrounds from the cultural deviate to the highly cultured.
In this massive high school enrollment, no two individuals are
identical as to aspirations, hopes and desires. Each is a unique per
sonality who will function as an addition to, a neutrality of, or a de
traction from our culture and progress. As more and more children are
pressing into the portals of the schools for admission under public
education in America, it would seem that one of the major problems of
the school is to assume educational responsibility for all the children
as it finds them. The school also has the responsibility to adjust and
revise its program to meet individual needs, interests, and abilities.
The concept of individual differences is educationally important and
has come to have greater meaning in school administration and instruction.
This study is concerned with adjustmental factors pertaining to the "per
sonalized individual." In the light of this, it was hoped that a fair
appraisal of the students involved in this study was made.
Statement of the Problem.— This study was organized to obtain data
for determining the rate of progress and the factors influencing it of
students at the Booker T. Washington High School, Atlanta, Georgia.
Purpose of this Study.— The purpose of this study ?ras to determine
some of the major factors which enhance or hinder progress and scholastic
achievement.
The Specific Purposes were:
1. To identify factors that hinder student progress and achievement.
2. To identify factors that enhance student progress and scholastic
3
achievement.
3. To render a fair appraisal of the holding-power of Booker T.
Washington High School, Atlanta, Georgia.
k» To suggest methods which might indicate more constant or accel
erated progress, higher scholastic achievement, and increased
holding-power.
Definitions of_Terms.— The terms significant to this study are de
fined as follows:
1. Rate of Progress - The rapidity with which a pupil completes the
various grades, measured in terras of acceleration or retardation.^
2. Normal Progress - The process of completing on the average one
grade per year,
3» School Failure - Nonacceptable work in a grade or course in con
sequence of which it must be repeated.
lu Scholastic Achievement - The knowledge attained or skills developed
in school subjects, usually designated by test scores, or by
marks assigned by teachers, or by both.
5« Curriculum - Includes the complete school environment, including
all courses, readings, and associations furnished to the pupils
of the school.
1
Carter V. Good, DjLctiqnary_of Education (Jfew York, 19U5), p. 313.
2 " ——-~ —-——■ -
Ibid.
3
Arch 0. Heck, Adminigtoation of Pupil Personnel (New York, 1929), p.
352. " ———————
h
Op. cit., p. 7.
Rudyard K, Bent and Henry H. Kroneriberg, Principles of Secondary
Education (New York, 1955), p. 183. *~"~"™"*"~ "
k
6. School Holding Power - The observations made of a school enroll
ment from one year to the next with regard to its fluctuations
from the time of entering students to their graduation.
Time of the Study.— The period of this study took place during the
first quarter of the second semester of the school year 1956-1957.
Localej__gjMihg_j3tudv.«— This study was conducted at the Booker T.
Washington High School located in the midst of the border line that sepa
rates the northwest and southwest sections of Atlanta, Georgia.
SelectionjmdJDescriptiori of the Subjects^InvoJjtred in this jStudjr.—
The Superintendent of the Atlanta Public Schools was consulted for per
mission to do the study. In following the Superintendent's suggestion
of conferring with the Director of Testing and Evaluation to discuss a
thesis topic, it was believed that research in the area outlined in the
purpose of this study should be of great concern to anyone having inter
ests in school matters. It was also felt that this type of study should
be done with entering eighth grade students.
The subjects that composed this study were thirty-eighth grade en-
rollees of the school year 1952-1953. The eighth grade enrollment for
this year was nine hundred three students which were predominately
graduates of eight public elementary schools, three parochial elementary
schools, and one private elementary school.
The only available enrollment records of the eighth grade for the
year 1952-1953 were the eighth grade homeroom rosters -which had resulted
in a distribution from the official enrollment into twenty-three sections.
These eighth grade sections averaged thirty-eight pupils per homeroom.
The rosters were arranged numerically by homeroom sections. A systematic
sampling was taken by recording every thirtieth name which evenuated in
5
fifteen boys and fifteen girls. The cumulative records of these students
reflected occupations of parents ranging from supervisors to domestic
services, church perferences predominately of Baptists and Methodists*
attendance in and graduation from six public and one private elementary
school, elementary school averages from "D" to "A," I Q's ranging from
sixty-four to one hundred nine and chronological ages from eleven years
to fifteen years,
Materials used in this study
were the following%
1» The permanent record cards and cumulative records of the students
selected by the sampling,
2, A combination questionnaire-opinionaire specifically designed
for the purpose of interviewing the students selected by the
sampling.
Values of this Study,— The values of this study are characterized
as follows!
1, This study may lead to factors concerning the general progress
of a potential ^aduation class at the Booker T, "Washington High
School, Atlanta* Georgia,
2, This study may have value as an instrument for determining addi
tional needs to be provided for in the curriculum of Booker T,
Washington High School, Atlanta, Georgia,
3, This study may serve as a frame-of-reference for further research
and study,
U, This study affords a chance to compare Booker T, Washington with
students nationally as related to general school progress and
6
achievement.
Research Design and Operational Steps,— The Descriptive-Survey
Method of Research was used in this study employing the interview tech
nique and the following procedures:
1» The literature pertinent to the study was reviewed.
2. A systematic sampling of the total population was taken.
3. Data were collected from school records and personal interviews.
k» Data were organized and appropriately recorded in tables, charts,
and graphs with the necessary statistical, computations, descrip
tions, and interpretations.
5. Conclusions, implications, and recommendations were formulated.
Survey of the Related Literature.— The significant literature as it
relates to this study was focused upon the following two areas:
1. Factors associated with, hindrances in, and advancement of stu
dent progress and achievement.
2. Factors connected with school holding-power.
Due consideration to a school system can not be justifiable unless
attention is directed to the rate of progress of its students. Any
school, in its administrative and teaching pursuits, should provide for
the natural and continuous progress of every child. A school where the
smooth progress is provided is said to be well articulatedj on the other
hand, a school is poorly articulated wherein student progress is retarded
and unnatural. Further, progress, as well as accelerated process, can
be detrimental to the child's ego.
To quote Katz and ^
Barney Katz and George F. J. Lehner, Mental. Hygiene in Modern Living
(New York, 19^3), p. 269.
Grades and promotion are intimately related to mental health.
Good mental hygiene practice discourages the traditional methods
of grading, retaining and skipping. In a mental hygiene setting
children are rarely retained in the same class for a second year.
Such retention usually has marked effect upon the child and fre
quently crushes his ambitions and self confidence. Instead, the
child is moved along with his social group, and subject matter is
adjusted to his individual needs,
Yeager stresses the same idea of the relation of student progress to
mental health in the statements
The American school system being a graded onej provides for
the regular "stepping" up of every child, usually annually. The
child is said to have "passed," a truly joyous occasion. If he
has not achieved the required goal, he is said to have failed,
an occasion of frustration and sadness. Thus, honor and achieve
ment are attached to the onej disgrace and dishonor to the other.
While non-promotion is usually meant "to be in the best interest
of the child," the accompanying emotional disturbances are not
without their subsequent effects.
p
Driscoll, with regard to academic progress and achievement as it
relates to growth states?
Educators who are interested primarily in academic achievement
are realizing more clearly that they are not successful in obtain
ing the intellectual gro?rbh desired when other aspects of growth
are ignored.
School failure can not be overlooked when identifying factors that
interfere with optimum progress and achievement of students. The fac
tors may be due to the student, the teacher-learning situation, the type
of school organization and administration, or the out-of-school environ-"
ment to which the learner is exposed.
Heclr sayss
William A. Yeager, Adjaini^toatiqn_and the Pupil (New York, 19h9)s
p. 1U7.
2
Gertrude Driscoll, How to StudytheBehavior of Children (New York,
19UD, P. 2.
3
Arch 0» Heck, Administration of Pupil Personnel, p. 367.
In speaking of failure as sometimes due to the child we do not
intend to imply a responsibility on the part of the child for re
moving the cause of failure$ quite the opposite, in fact. Lack of
mental ability and incurable physical defects which hinder the
child's progress are examples of such causes) they are inherent in
the child and are not removable.
Termarrdeclares that:
All kinds of supposed causes of retardation are emphasized ex
cept the important cause- inferior mental ability.
p
Yeager in citing causes of failure traceable to the pupil and his
individual nature outlines:
(a) physical defects, both remediable and irremediable, which inter
fere with his normal progress;
(b) mental inability to do the work of his grade, which may be due
to improper placement or some form of abnormality;
(c) the child's social behavior!
(d) his emotional behavior;
(e) personality maladjustmentsj
(f) his general health;
(g) irregular attendance or truancy within his own controlj and
fh) inertia (laziness).
The teaching-learning factor is of noteworthy concern when thought
is geared to pupil failure. In this situation there are at least two
major elements that tend to influence learning-the teacher as a person
ality and the procedures used in instruction.
Cruze^ states:
Some teachers are overaggressive; some show lack of emotional
balance; some are "nervous" in the unfavorable reactions from
their pupils. Many of the so-called "subject disabilities" develop
because of a lack of harmonious relationships between teachers and
pupils. Personal dislikes and intense emotional tensions are not
conducive to proper educational development or to adequate social
adjustments.
1
Lewis M. Terraan, Theintelligence of School Children (Boston, 1916),
p. 116. ' ' ' ""
2
William A. Yeager, Administration and the Pupil, p. l6o.
Wendell W. Craze, Educational Psychology (New York, 1°U2), p. Uo5.
Alexander and Saylor write:
The climate of the classroom and of the entire school wiU
greatly influence the personality of the pupil. A happy, friendly,
and tolerant. Similarly an unstable, maladjusted teacher is likely
to have a classroom characterized by discontent, disorganization,
friction, confusion and unruliness. An irritable, scolding teacher
fosters impudence, bitterness, and indifference.
There are abundant techniques and procedures used in instruction
which vary widely among teachers within the same school and within the
same school system. Despite these diversities, careful attention should
be given to them in order to determine the extent to which they may cause
unsatisfactory student growth. Barr,2 Douglas,^ and French** centralize
their writings of teacher methodology on the following inadequacies:
1* The standard class method as a means of adapting instruction to
differences among pupils in abilities, interests, and needs.
2. The failure to correlate instruction around centers of appli
cation and interest in a life-like manner as in problems and pro
jects.
3. To use language that is not too remote from the child's develop
mental level.
km The skill in carrying out instructional techniques and classroom
management procedures.
5. The untoward effects of the harsh, tyrannical, fear-inspiring
1
William M. Alexander and J. Galen Saylor, Secondary Education (Mew
York, 19^0), pp. 12-3. ___.__., __
2
.A. S. Barr, William H. Burton, Leo J. Brueckner, Supervision (New
York, 1938), p. 879. —
3
Harl R. Douglas, Secondary Education (New York, 1952), p. lj.75.
U "" "
WiU French, J. Dan Hull, B. L. Dodds, American High School Admini-
stration (Hew York, 1951), p. Ul7a
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class methods upon mental hygiene and the development of person
ality.
6. The basis of the selection and the organization of subject mat
ter.
7. To appreciate the importance of directing and making most effec
tive the out-of-class learning activities of the pupil.
8. To measure and report accurately and objectively the progress
of the pupil.
School failures of students are identified, to a large extent* with
the school organization and its administration. The placing of the re
sponsibility of student failures on the school as revealed in the writ-
ings of Bent, Douglas, Edmondson, and Xeager,4 The following are
typical explanations of student failure:
'1. The maladministration of organization.
2. The policy of assigning such large numbers of pupils to teachers
as to discourage attention to the individual needs of pupils.
3. Faulty curriculum.
Ij.. Inadequate attendance enforcement,
5. Poorly adapted admission and promotion policies.
6. Failure in developing interest, habits, and skills in games and
1
Rudyard K. Bent and Henry H. Kronenberg, qpJ.__cit,, pp. 17U-75»
2
Harl R. Douglas, Organization and___Admnistration jof Secondary
Schools (New York, 19&$ pp~.~ISIjff7
3
J. E. Edniondson, "Why High-School Pupils Fail,"
( 5) 5
, , ^^^j^^
ly, July, 192 , Vol. XIII, pp. 23 -37, as cited in Arch~o7~Hee¥J~~op7~cit.s
pp. 368-69.
u
William A. Yeager, op«cit., p. i6o.
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other activities which will operate to promote health.
7» Unadapted program of studies, textbooks, or materials of in
struction,
8. Lack of cooperation with the home,
9. Inadequate opportunities for training in extra-curricular group
situations, which will result in information, attitudes, habits
and abilities which will contribute to the tendency and ability
to work and play effectively with other people with satisfaction-
as leader, follower or colleague- in. the home, in school, at
irrork, or at play.
10. Inadequate guidance and counseling programs.
11. Poor articulation between school units.
12. Unattractive school environment*
Failures due to the student(s out-of-school environment is important
but very difficult to eliminate. In speaking of the school as it relates
to the community, Alexander and Saylor writes
Teachers in secondary schools have at least two important rea
sons for an understanding of school-community activities. In the
first place, the development of community schools or a community-
centered curriculum has been a major approach to reorganisation
of the school curriculum.... In the second place, regardless of
the over-all curriculum plan, subject or core or coiranunity-center-
ed, the community offers a rich learning situation for young peo
ple. Whether or not the school is concerned about the guidance of
learning, outside school does not alter the facts of the matter,
namely, that students spend more hours out of school than in and
that they are acquiring learnings good or bad, outside, as well as
in school.
o
French, Hull and Doddsc argues
1
William I!* Alexander and J. Galen Saylor, op_>_cit., p» U78,
2
Will French, J. Dan Hull, and B* L* Dodds, jO£»__£it»> P* 5>7O.
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The school is but one of many educational agencies in the com
munity! in many respects, parents, friends, motion pictures, radio
and television, and newspapers influence students more than tea
chers do. Yet high school faculties often proceed as if they were
the only educative influence affecting youth in the community and
as if, irrespective of all other educative influences and even the
youth themselves, a high school must be a good high school if it
is a carbon copy of other high schools, Each high school, to be
good, has to be as different from other high schools as the needs
of its community and its youth requires,
Coxe's study of one hundred forty failures in a large cosmopolitan
high school in Ohio utilized a scheme by which data were obtained under
five items with modifying characteristics to rate them as good, fair,
poor, and very poor. These items were listed and described as the fol
lowings
1, Neighborhood - The block in which the home was located.
2, The dwelling - The physical adequacy of the household for
occupancy.
3, Family - Referred to the occupants of the house, their physical
condition and the extent to which they make up a normal family,
U, Parents' attitude - Parents ambition and concern about child's
educational needs and interests,
S» Economic status of family - Under no economic strain. Able to
comfortably have the basic necessities of life. In arranging
these five items in order of importance as revealed by the data
to determine their relation to school work, the parent's atti
tude was first, followed respectively by neighborhood, dwelling,
economic condition and family.
He says:
Warren ¥• Coxe, "Home Conditions as a Cause of Failure in High
School," Educational Research Bulletin (September, 1923), Vol. II, pp.
200-01.
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We came to feel that an indifferent attitude might be almost
as harmful to school success as some open opposition. In nearly
eighty per cent of the homes, there was nothing in the attitude
of the parents to encourage school work.
Caswell says i
The parent is recognized as the person who has the greatest
personal interest in the proper education of the child. The
parent can contribute to the improvement of learning in three
ways, namely, (a) by helping his child secure school experiences
adjusted to his needs and by reinforcing school learning in the
home, (b) by supporting all worthy movements designed to improve
the local educational program, and (c) by enriching the home en
vironment and by planning family activities so that the family
situation encourages a variety of -worthwhile learning activities.
There axe innumerable out-of-school factors associated with the
home and community that educators have surveyed as they relate to stu
dent progress, achievement and adjustment. A child's siblings, work ex
periences, hobbies, reading, televiewing, talents, all furnish teachers
new bases for understanding children. The following studies and points
of views of authorities have been recognized:
2 3
Damrin's study supported Buseman's results showing that children
of small families rank higher in academic achievement than do those of
large families. She refutes his conclusion that "the more brothers a
girl has as compared with sisters the lower her academic achievement."
1
Hollis L. Caswell and Associates, Curriculum .Improvement in Public
School Systems (lev/ York, 1950), pp. u0ii-£. '
2
Dora E. Damrin, "Family and Sibling Age, Sex, and Position as re
lated to Certain Aspects of Adjustments," Bureau of Research and Ser
vice, University of Illinois, as cited in The Journaljof^Social Psy
chology, XXIX (February-May* 19h9), pp. 93ff.
3
A. Baseman, "Die Geshwisterschar ala Milieu des Kindes, (Brothers
and sisters as children's environment), as cited in Ibid.
Hi
Bateman carried out well controlled investigations in three high
schools, using two hundred sixty-three equated groups of eleventh and
twelfth grade students. He compared students having regular part-time
jobs, for which they received pay, vdth men-workers and found no statisti
cally significant differences in attitudes toward high school nor toward
high school subjects, except in one high school. Here, he found non-
working boys expressed a significantly more favorable attitude toward
school subjects.
2
Concerning leisure time the Neumeyers writes
•••• The tone of any society is conditioned by the quantity and
quality of leisure, whether it be restricted to a few or in
dulged in by many. If people engage in creative and constructive
activities during their leisure, civilization is advanced! if
they indulge in useless and destructive activities, the social
order deteriorates and progress is retarded.
Heisler, in a study comparing children who attended moving pictures,
read comic books, and listened to serial radio programs to excess with
those who indulged seldom or never, reported no significant differences
as to chronological age, mental age, personality and socio-economic level
of parentsj but noted that the nonparticipants owned more books and
1
Richard M. Bateman, "Effeet of Work Experiences on the Attitude of
High School Students Toward School and School Subjects" as cited in Edu
cational Administration and Supervision, XXXV (March, 19k9), pp. l57ff.
2
Martin H. and Esther S. Meumeyer, Leisure and Recreation A_gtudy__of
Leisure and Recreation in Their ^ociolo^cairAspects (Mew York, 19h9)t
as cited in The Bulletin of the National Association_of_jSecondary School
Principals, Mo. 217, (February, 1956}, p.2$2. ' ~"~~ " ~ ' ~ ~~
3
Florence Heisler, "Comparison Between Those Elementary School Chil-
dren-who Attend Moving Pictures, Read Comic Books and Listen to Serial
Radio Programs to Excess with Those who Indulge in These Activities Sel
dom or not at All" as cited in The_Journal of Educational Research, XLII,
(November, 19U8), pp. I82ff. —-——-—-——————
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participants were superior in achievement to those who did not indulge.
In another study to compare readers and non-readers of comic books
that was conducted in the Farmingdale, New York, schools, Heisler1
found no significant correlation between comic book reading and poor ad
justment, low grades, mental age, or aocio-economic status.
The reading habits of approximately three hundred boys in New York
City were studied by Lewis to answer the question of whether the reading
of comic books actually resulted in anti-social behavior. To offset
criticism that the ill effects of comics might depend on the time factor,
another study was made of the same boys eighteen months later. The re
sults were identical, namely, that it made no difference whether young
sters read many or few comic books. Comments revealed through a sampling
of public opinion concerning the effect that televiewing had on children
were as follows: (a) Viewing cuts down on their outside activities and
friendships, (b) Prevents thorough participation in home work, (c) Less
reading is done and in many instances evidence showed where it had hin
dered younger children from reading, and (d) It had to a great extent
made some children more responsive and alert.
reported surveys of Junior and Senior High School pupils and
Florence Heisler, "Comparison of Comic Books and Non-Comic Book
Readers of the Elementary School," as cited in The Journal of Educational
Research, XL (February, 19U7), pp. U58-6U,
2
Herbert S. Lewis, "Facts and Fears about the Comics" as cited in
The Nations School, LII (July, 1953), pp. U6ff.
3
"¥Jhat is Television Doing to Family Life," U. S. Mews and World Re
port (September, 1955), pp. U5-U8.
k
Paul A. Witty, "Children's Parents and Teachers," Education No. 72,
(December, 1951), pp. 2U2-51.
16
indicated results were similar to those found at the elementary school
level that excessive televiewing seemed to be associated -with somewhat
lower academic attainment. Through his questionnaire survey, he found
that the time spent by boys was greater than the time spent by girls,
•with an average of two and. three-quarters hours per day.
Lewis in an intensive program of research into televiewing patterns
as they developed in the South Shore High School in Chicago over a period
of almost four years found that students who spent more than a weekly
total of eleven to fifteen hours of televiewing were less proficient in
word fluency, verbal meaning, reasoning and special concepts, and such
students could not afford to watch fifteen hours a week without lowering
their subject ratings.
There is general concensus that I. CJ. and school progress are corre
lated positively in a community where education is free and obligatory.
2
Thorndike, et al observes
The grade reached at a given age, or the age at "which a given
grade is reached is a measure very easy to obtain, and, if the
correlation is close enough, may often be useful for a rough esti
mate of I. Q. It may be closer,, the later the age up through the
time of compulsory attendance, or the higher the grade that one
uses. It will be closer, the more rigorously the school system
promotes by ability and achievement, and the more fully it gives
ability a chance to achieve. Other things being equal, it will
be closer for the population of one school system than for a popu
lation drawn from many because differences in promotional stand
ards will be greater among the principal and teachers in a group
of cities than in a single city. The correlation between I. Q's.
by two reputable intelligence examinations of forty-five minutes
each for pupils of age 10.0, or 11.0, or 12.0, is rarely nach
Phillip Lewis, "TY's Impact on Teenagers," Phi Delta Kappan No. 33,
(November, 1951), pp. 118-21.
2
E. L. Thorndike, Ella yjoodward, and Lilyan Weingart, "Relation Be
tween a Persons Intelligence Quotient and His Rate of Progress in School,"
Journal of Educational .Psychology, XXXIII {2$\.\2)$ pp. 221-2U.
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over »80« If a school progress record correlates .80 or higher
with a standard intelligence test score for a population of
equal age* it may be treated as itself an intelligence examina
tion having merit equal to that of a standard intelligence test
score, and may be combined with the latter to increase the pre
cision of the rating of the person. It may be even substituted
for the latter.
Maudelle B. Bousefield made a study of school children from a
Chicago neighborhood in which there was generally inferior economic and
social status. It was revealed that every grade was below the normal
placement* that achievement decreased as the children advanced in grades,
and that the greatest overageness chronologically and the greatest under-
ageness mentally were found in the upper grades*
o
AUtueker studied the one hundred thirty-five most accelerated
children in the senior high school in Berkeiy, California. No child was
found to be below average in I. Q. and only eight per cent were average.
Over sixty-eight per cent were distinctly above average ranging in I« Q.
from one hundred fifteen to one hundred fifty-four. The scholarship was
clearly superior among the accelerates. Seventy-seven per cent were
designated as thoroughly satisfactory or excellent in this respect.
As the second area of related literature is brought into foeus, one
must recognize that the holding power of the American school is exceed
ingly low. However comparisons with previous years show that the situa
tion is gradually increasing. Hunt, in a nationwide analysis of school
Maudelle B. Bousefield, "The Intelligence and School Achievement of
Negro Children, Jgurnaj^qf^egrq^ducaj^on, I (1932), pp. 388-95.
2
M. M. Alltucker, "Is the Pedagogically Accelerated Child a Misfit
in School?" School Review Vol. XXII, (March, 192i|.), pp. 193-202, as cited
in gflwa^onaljldndnj^ Vol. 19 (1933), P» 339•
3
Harold C. Hunt, "Major Problems of the Schools," The_Educational
Record, Vol. 35 (195U), pp. 35-16.
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holding-power, reports that only forty-five out of every one hundred
girls and boys who enter the fifth grade graduate from high school. A
1
similar condition has been observed by Brownelle in a report prepared
for congressional hearings and various other organizations on School
Life* His charts, graphs, and explanations pointed to the fact that the
ability of the schools to hold their sixteen, seventeen, and eighteen
year olds has increased from forty-five per cent to sixty-five per cent
in the years of 1930 and 19f?0# respectively.
A Secondary-school system may consider itself up to the average of






For every one hundred who start to school in the ninth grade, only
fifty-seven will graduate."
Elimination from school, for all practical purposes, is the most
significant element in judging holding-power. Reorganization of the
secondary school has been one of the factors in reducing elimination.
One of the criticisms of the 8-!i plan of organisation was that the
eighth grade provided terminal education for many and caused a great
1
Samuel Miller Brownelle, "Pressing Problems in American Education,"
School Life, Vol. 36, (May, 19$h)» PP. 120-21.
2
U. S. Office of Education, MenT^l_jurrey_af__Educatj.on, 19U9-5O,
p. I46.
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amount of elimination between the eighth and ninth grades.
Educators and research workers have sought the many reasons given by
youth for leaving school. These reasons offer invaluable information to
administrators in planning school programs to hold students longer. A
classification of the causes of withdrawal might includej (1) causes
traceable to school, as maladjustment, discipline, dislike for school or
teachers, lack of ability to do a particular type of schoolwork, and
school failure: and (2) causes traceable to forces outside the school,
as economic necessity, mental deficiency, exemption by law, desire to
?rork, and mental and physical defects,
3
Dillon studied 1,360 individuals who left school early in five large
cities. Firsthand information was secured as to the causes of leaving.
He found that the major reasons related to the school: the largest
single cause was "Preferred work to school." This was followed by finan
cial and personal reasons. The major reasons for preferring work to
school were "Not interested in schoolwork," "Could not learn," "Discouraged,"
and a dislike for teachers or subjects. "Weeding money to buy clothes"
was the chief financial reason given.
Cook * made a study of students who withdrew from a large urban high
school and a representative group of non-withdrawing students at the same
school. The two groups were compared to determine areas in which the
1
Rudyard K» Bent and Henry H. Kronenberg, op. cit., p. 169.
2 ""*"*"""""
William A. Teager, op. cit., p. 201.
3 —
Harold J. Dillon, "Early School Leavers,"
mttee (Mew York, 19U9), as cited in op. cit.,
T ^_-
Edward S. Cook, "How I. 0. Figures in the Drop-out Problem," The
School Executive, Vol. Ik, No. 12, (September, 195>U), pp. 56-7.
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withdrawals differed significantly from their classmates who remained
in school. A total of thirty-six possible areas of difference was
studied. It was found that "of all areas of difference studied, the
greatest difference between withdrawals and non-withdrawals was found
in the area of measured intelligence, ...ll
Koos, et al says
Elimination, as also pupil failure, may or may not be a chal
lenge to the guidance function. If the curriculum is so narrow
and traditional that many pupils are forced out of school for
lack of educational nutriment, the first problem is one of build
ing an adequate curriculum. If on the other hand, curriculum
opportunities are adequate, elimination and failure are then
sifcns that pupils have not selected the opportunities appropriate
for them, and the resultant problem is one of guidance. To in
form pupils of the opportunities, to help them in understanding
their powers and limitations, and to induce choice on the basis
of adequate reasoning- these are the counselor's problems. As
elimination is overcome, these problems become more difficult be
cause of the increasing heterogeneity of the student body,
A number of studies on student elimination have been conducted by
graduate students of Atlanta University. Tanner found in her study of
one hundred one drop-outs that school related as well as non-school re
lated problems were the causes of drop-outs. A large percentage of the
parents interviewed in the study reported school related problems as
being a chief factor for their children dropping out of school.
jAterature.—■ The literature surveyed points emphatically
to the responsibilities of schools, school administrators, teachers, and
1
Leonard 7. Koos and James M. Hughes, Percival W. Hutson and William
C. Reavis, Administering the_Secondar^_School (New York, 19U0), pp. 1.81-
83. ———————————
2
See the Catalog of masters theses, Atlanta University, Atlanta,
Georgia,
3
Eunice Margaret Tanner, "A Study of the Drop-Outs in the Four Negro
High Schools in Bade County, Florida." Unpublished M. A. thesis, School
of Education, Atlanta University, 19$$*
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parents in providing for natural and continuous progress of students
through high school.
Schools and school teachers should afford good aid meaningful tea-
Ghing-learning situations. Adequate facilities and agencies should be
provided for analysis and diagnosis of physical defects, emotional and
personality difficulties, and mental abilities. Teachers should strive
to be happy, friendly, and tolerant. Instruction should be adapted to
the expressed interests, needs, and abilities of students.
Programs of studies should be designed to meet the defined needs of
the immediate community. Meaningful out-of-class learning activities
should be provided. Adequate and effective guidance programs should be
instituted. Community resources can and should be used to afford signifi
cant learning experiences. The movies, the radio, newspapers, ma-gazines,
comic books, television, and religious interests and preferences demand
consideration in an effective program meeting the needs of its students.
A good school secures adequate knowledge of its students leisure
time activities. A good school provides for its superior as well as its
average and its weak students. A good school nurtures and directs the
patrons aid parents of its community to the point of manifesting active
ly their interests in the welfare of their children and in the school's
development and program. A good school is attractive in appearance and
design to influence the kind of calm and peace to the many frustrated




Sources of the Data*—- Despite the penetrating value that the avail
able literature served in giving direction to the study and later in
giving considerable support to certain findings, the conclusions and
implications were based largely on the data that were compiled from:
(a) interview-schedules, (b) students1 elementary cumulative record
folders, and (c) students' high school permanent record cards.
Two interview-schedules were designed and used as a guide in inter
viewing individually the students who were either in Booker T. Washington
High School at the time of the study or elsewhere. The interview-sched
ules sought the following information about students:
1« Information about the student
2. Information on home and family
3» Information on interests, abilities, and activities
U. Information on the school
5, Information on work and vocational plans
The elementary cumulative record folders were used to review and re
cord where necessary the following:
1. The rate-of-progress of the students through the elementary
grades.
2. The students' elementary school averages.
3. Comments from the anecdotal records as recorded by the teachers.




1. The teachers' ratings assigned to students for subjects taken
on each grade level.
2. The personality ratings given to students by homeroom advisors.
3. Students' attendance,
the Data.-- The sample of students taken was divid
ed into three Groups, which were designated as follows:
Group I - continuous enrollees
Group II - enrollees who were transferred
Group III - drop-outs
There were eleven students in Group I, six in Group II, and thirteen
in Group III. Group IV represents the sum of Groups I and II, and formed
for the purpose of conveniently comparing students still in school with
students permanently withdrawn from school.
Statistical Technique.—- Simple comparisons and percentages comprise
the statistical techniques employed in this study.
Organization of the Data.— For the purposes of presentations and
interpretations, the data for the study were organized according to the
following categories:
1. Data pertaining to the students' home aid family.
2. Data pertaining to the students,
3. Data pertaining to progress of students and holding-power of the
school.
, »■— The percentage difference between Group
III and Group I? who lived with both parents was very small (see Table 1).
There were fewer remarriages in Group III than in Group IV, The percentage
of students living with the mother only for Group II was three times
2k
TABLE 1
DISTRIBUTION OF PERSONS WITH WHOM STUDENTS LIVE AND CORRE
SPONDING percentage; values of total, for group i,







































































greater than that for Group I, however, this percentage for Group If was
less than that for Group III. Only 7.7 per cent, or 1 student, in Group
III lived with a guaniian. This, closely resembled the 5.9 per cent, or
1 student, living with a guardian in Group IV.
Figure 1 represents the health status of the parents for the Groups.
The students of Group IV had no parents in poor health as compared to 2
parents of Group III.
The Church preferences for Group IV fell into only two denominations-
Baptists and Methodists (See Table 2). Sixty per cent were Baptists and
kO per cent were Methodists. The denominational distributions for Group
III parents irere between Baptists, Methodists, and Holiness faiths.
Fine and one-tenth per cent, or 2 of the 20 parents of students in Group















Group I Group II Group III Group IV
Fig. 1.- Multiple bar graph of the parents' health status of the stu
dents in Groups I, II, III, and I?.
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TABLE 2
DISTRIBUTION OF PABEKTS1 CHURCH PREFERENCES OF THE





























































Table 3 represents the grades completed by parents of students in
the four Groups. The median grade completed for parents in Group I was
the eleventh, for those in Group II, the ninth, for those in Group III
the ninth, and for those in Group IV the fourth month of the tenth grade.
The lowest terminal grade for Group IV parents was one grade above that
for Group III parents* Group I? had three times as many parents as
Group III to finish high school. Sixty per cent of the 10 male parents
of Group III had dropped out at the ninth grade level. Thirty per cent
of them, graduated from high school and 2 of the 3 that graduated entered
college. Thirty-eight and one-half per cent of the 13 male parents of
Group Iv had dropped out at the ninth grade level. Forty-six per centj,
or 6 male parents, graduated from high school and 50 per cent of the
high school graduates entered college. Of the 12 female parents in Group
III, only 16,7 per cent completed the twelfth grade. None of these grad
uates entered college. In Group IV, 3S per cent, or 6 female parents,
completed the twelfth grade, and 33.3 per cent of these graduates entered
TAJ3IE 3
DISTRIBUTION, I-TITH PERCENTAGE VALUE ASSIGME1) TO TOTAL,
OF EACH GRADE COMPLETED BY PARENTS OF STUDENTS IN (itOTJP I,
























































































































































































The average number of persons in a family unit, excluding the parents,
fluctuated negatively and positively about the average of 3 per family
(see Table k)»
Table 3> classifies parents' occupations into six categories. Group
VJ had more than three times as many parents in the professions as did
Group III, A difference of 7,3 per cent in favor of the parents of
Group IV was reported in the skilled occupations. A greater percentage
of parents in Group III was in the semi-skilled occupations than those in
Group IV. Almost twice as many, 26.7 per cent 8 out of 30? female par
ents of Group I? assumed the role of housewives as against 3 out of 22
(13.6 per cent) for Group III, Four of the parents (13.3 per cent) of
Group I? were employed in domestic services as compared to the 5 parents
out of 22 parents (22.7 per cent) in Group III. One family in Group I?
received its entire support from the Welfare.
The parents of the students in all Groups have invested in some type
of insurance as reflected in Figure 2. Only 7.7 per cent, or 1 parent,
in Group III had savings and lj.7.1 per cent, or 9 parents, in Group IV
had savings. Investments in II, S. Savings Bonds and real estate were
evident in Group IV but not in Group III,
Figure 3 represents the housing status of the Groups. Of the 13
families in Group III, 38*5 per cent (5 families), owned their homes as
compared to lj.7.1 per cent (8 families out of 17) in Group IV. Sixty-one
and five-tenths per cent of Group III rented as compared with the $2,9
per cent who rented in Group TV*
The bar graph of automobile ownership as pictured in Figure h shows
a margin of 20.7 per cent in favor of Group IV when matched with Group III.
29
TABLE h
DISTRIBUTION OF MEMBERS THAT COMPOSE THE FAMILY UNIT




























































Parents1 leisure time with respect'to hobbies is distributed by sex
in Table 6. Eighty-three and three-tenths per cent of parents of Group
I? reported having hobbies as compared with 2it.2 per cent of the parents
in Group III,
Data on the Students.— Allowances received by the students of the
Groups are observed in the bar graph of Figure 5» All of the students
in Group VJ were given allowances. Nine students (61.2 per cent) of the
13 students in Group III received allowances.
Figure 6 depicts the part-time jobs held by the students for the
Groups. The five students in Group III who held part-time jobs repre
sented 38.5 per cent of the students in the Group. Thirty-five and three-
tenths per cent of the 17 students held part-time jobs in Group IV.
The extent to which the students of the Groups voluntarily called
upon homeroom advisors and counselors for vocational and educational
guidance is presented in Table 7. Seven of the 13 students ($k per cent)
TABLE 5
DISTRIBUTION OF PARENTS' OCCUPATIONS ACCORDING TO SEX




















































































































































Group I Group II Group III Group I?
Fig. 2.- Multiple bar graph of investments of parents of the students

















Group II Group III Group IV
Fig. 3.- lultiple bar f^raph of the housing status (ownership or rental)




















Group I Group II Group III Group IV
Fig. h»~ Multiple bar graph of Automobile ownership for Group I, Group
II, Group III, and Group IV.
TABLE 6
■DISTRIBUTION OF PARENTS' LEISURE THE "ITU RESPECT


























































3 males separated, 1 female deceased
in Group III sought guidance. Of this number, 71 per cent secured It
from homeroom advisors and the remaining 29 per cent secured advice
from the counselors. For Group IV, 88 per cent, or 15 of the students,
sought guidance. Of this number, 60 per cent received guidance from
homeroom advisors and the remaining Uo per cent received it from counse
lors.
Figure 7 exhibits the responses given by the students in the Groups
as to their interests in high school. Sixty-nine and two-tenths (9 of
the 13 students) in Group III and 82.3 per cent (1U of the 17 students)
in Group IV expressed that they vrere interested in high school. Thirty
and eight-tenths per cent in Group III and 17.7 per cent in Group IV ex
pressed that they were not interested in high school.
Students' leisure time with respect to hobbies for the Groups is
'Legends
Received allowance












Group I Group II Group III Group IV
Fig. 5.- Multiple bar graph of allowances received by students according


















Group I Group II Group III Group I?
Fig. 6.- Multiple bar graph of part-time jobs of the students in Groups
I, H, III, and I?.
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TABLE. 7
HOW STUDENTS OF GROUPS I, II, III, AND IV HAVE VOLUNTARILY
AVAILED THEMSELVES TO HOMEROOM ADVISORS AND COUNSELORS

































represented by the bar graph in Figure 8. Group III had 11 out of the
17 students (8)4.6 per cent) with hobbies and 15.k per cent without
hobbies. All students of Group IV had hobbies.
Table 8 gives a distribution of the special abilities of the stu
dents in the Groups. Seven of the 13 students in Group III (53.8 per
cent) had special abilities in music, 7.7 per cent (1 student) had
special ability in athletics, 23«5 per cent (k students) in dancing,
kl»l per cent (8 students) in sewing, and 17.8 per cent (3 students)
had no special abilities.
The responses which the students gave with respect to adequate pro
vision of experiences in the school's program for expression of their
special abilities is represented by the bar graph in Figure 9. All of
the students in Group III reported that the school made adequately such


















Group I 'Group II Group III Group VI
Fig. 7«- Multiple bar graph of the extent to which the students of Groups




















Group I G-roup II Group III Group IV
Fig, 8.- Multiple bar graph of leisure time with respect to hobbies of
the students in Groups I, II, III, and I?.
ho
TABLE 3
DISTRIBUTION OF SPECIAL ABILITIES OF TIE



















































students (13 students) reported that adequate provisions ?rere made. The
remaining 23.6 per cent reported inadequate provisions.
Figure 10 is a bar graph that illustrates membership and offices held
in, school organizations and clubs by the students that compose the Groups.
There were 7 students (53.9 per cent) who were members of school organ
izations in Group I. Two students of Group III (15.U per cent) held
offices. For Group 17, Ik students (82.k per cent) were members of school
organizations and clubs. Nine students (52.9 per cent)held offices.
The average hours spent per day viewing television by the students in
the four Groups are displayed in Figure 11. The average hours for the
students in Group III was two hours and twenty-one minutes as compared to
two hours and twenty-four minutes for those in Group IV.
The average number of timesper year that students in Group I, II,
III attended the movies was 63 (Table 9). The annual average attendance
















Group I •Group II Group III Group I?
Fig. 9«- Ifaltiple bar p*aph of the responses which students of Groups
I, II, III, and I? gave with respect to adequate provisions in















Held office in Org.
Group I aroup II Group III Group I¥
Fig. 10,- Multiple bar graph of membership, and offices held in, school













•Group I Group II Group III Group
Fig. U.- Multiple bar graph of the average hours spent per day viewing
television by Group I, Group II, Group III, and Group 17,
TABLE 9
DISTRIBUTIOl OF THE AVERAGE AMUAL ATTEKDMCE AT MOTION
PICTURES OUTSIDE SCHOOL FOR THE STUDMTS OF





































































































The literature which was regularly read by the students in the groups
is ranked according to preference in Table 10, For Group III, comic
books were ranked first| novels, second! magazines, thirdj and newspapers,
fourth. For Group IV, magazines were ranked firstj novels, second} comic
books, third| and newspapers, fourth.
Data on Progress of Students and Holding Power of the School.— The
elementary cumulative records revealed normal progress through the grades
for the 30 students in this study. The minimum entrance age for kinder
garten in the Atlanta Public Schools is 5> years which means that if all
of the students of the study had entered school at this age the normal
age for high school entrance is 13 years. According to Table 11, there
were Hj. students or Jj.6,7 per cent of the 30 students who entered at the
normal age for the eighth grade. There were 8 students or 26,7 per cent
who showed retardation of over-ageness and 8 students or 26,6 per cent
who showed acceleration or under-ageness.
Table 12 presents the 30 students as they progress through high
school. One of the 2 students showing the greatest amount of retarda
tion or over-ageness dropped out at the end of the third year. The
remaining student of this interval dropped out at the end of the fourth
year. Neither student showed additional retardation. One student of
the 6 students in the interval of January 1, to December 31, 1938 (over-
ageness or retardation interval) remained as a candidate for graduation.
For the remaining 5 students, 2 were transferred to other hi^i schools
1
Atlanta Board of Education, By-Laws, Rules and Regulations of .the
Board of Education (Atlanta, 1952), p. 57. ——-
TABLE 10
TIE TYPES OF LITERATURE, RANKED IN ORDER OF PREFERENCE,
































(additional retardation., due to school failures, was evident) and three
dropped out at the end of the third year (2 students showed normal pro
gress to this point and 1 student showed additional retardation). In
the normal or at age interval (January 1, to December 31* 1939)> 6 of
the Ik students or U2.9 per cent remained as candidates for graduation.
For the remaining 8 students, 2 were transferred to other high schools
(1 student showed normal progress and 1 student showed initial retarda
tion), 2 students dropped out at the end of the third .year (1 student
showed initial retardation and 1 student showed initial and additional
retardation), 2 students dropped out at the end of the fifth year (showed
initial retardation), the eight student dropped out at the end of the
first year with normal or at age progress. In the under-age or accele
rated interval of January 1, to December 1, 19U0, h of the 7 students
remained as candidates for graduation. Of the remaining 3, 1 student
U7
TABLE 11
JkOE DISTRIBUTION OF THE THIRTY STUDENTS WHEN INITIALLY EN
ROLLED IS EIGHTH GRADERS IN THE BOOKER T. WASHINGTON
HIGH SCHOOL FOR THE YEAR 1952-1953
Birthdate Interval
Jan. 1, 1937 to
Dec. 31, 1937
Jan. 1, 1938 to
Dec. 31, 1938
Jan. 1, 1939 to
Dec. 31, 1939
Jan. 1, 19UO to
Dec. 31, 19UO























was transferred to another high school (normal progress was evident),
and 1 student dropped out at the end of the fourth year (normal progress
was evident), 1 student dropped out at the end of the third year (normal
progress was evident). The only student of the last under-age interval
was transferred to another high school (normal progress was evident).
Figure 12 represents the averages obtained from teachers' ratings
of the students in the four Groups. Group I carried an average of 2.8
(a high »C")» Group II and Group III carried averages of 1.7 and 1.6
(high "D.") The average for Group Iv was a low "C" or 2.2.
The multiple bar graph that pictures continuous enrollees, transfers
to other schools, and drop-outs of Booker T. Washington High School,
TABLE 12
PROGRESS THROUGH THE HIGH SCHOOL GRADES OF THIRTY STUDENTS





































































































































(a) 1 student did not re-enter this year
(b) 3 students failed
22 students failed
^(a) 5 students dropped out
(b) 3 students transferred
^1 student in footnote 2 above made up work
(a) 3 students dropped out
(b) 1 student transferred
(a) 1 student dropped out
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Fig. 13.- A bar graph of continuous enrollees, transfers, and drop-outs
of Booker T. Washington High School for five consecutive
school years.
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Atlanta, Georgia, for a $ year period found in Figure 13. For the
school year 1952-53* the entire sample of the 30 students remained in
school. The second year found all but 1 student enrolled. For the
third year (195U-55), 63 per cent or 19 students were enrolled, 2k per
cent or 7 students had dropped out, and 10 per cent or 3 students were
transferred. The fourth year (1955-56), hi per cent or 1^ students were
enrolled, 13 per cent or k students had dropped out, and 3 per cent or
1 student was transferred. At the beginning of the fifth year (1956-57),
I4.7 per cent or U4. students were enrolled, but during the year 3 per cent
or 1 student dropped out, and 7 per cent or 2 students were transferred.




Rationale.— Secondary school enrollments in the United States have
shown a tremedenous increase in the last fifty years. Education in the
early part of the 20th century was not compulsory and only a small per
centage of children who were of high school age attended. These stu
dents prepared themselves primarily for admission to college and they
constituted a somewhat homogeneous group in their social and economic
background, hopes and desires.
The structure of the student body of the secondary school in America
today shows a remarkable change from the one in the early years of the
20th century. In most states school attendance is compulsory until the
age of sixteen years and in others until age eighteen. This makes for
students who want to be there and for those who attend only because
they are compelled by law. Consequently, an influx of "all the children
from all the people" are now enrolled which eventuates in a more hetero
geneous group. Economic factors, child labor laws and other similar
factors contribute to attendance problems.
In this massive high school environment, no two individuals are
identical as to aspirations, hopes and desires. Each is a unique per
sonality who win function as an addition to, a neutrality of, or a de
traction from our culture and progress. It seems, then, that one of
the major problems of the public schools is to assume educational respon
sibility to adjust and revise its program to meet the needs, interests,
52
and abilities of these individuals.
This concept of individual difference is educationally important
and has come to have greater meaning in administration and instruction.
Statement of the Problem.— This study was an effort to determine
the rate of progress and the factors influencing it of the students at
Booker T. Washington High School, Atlanta, Georgia.
The Purpose of This Study.— The purpose of this study was to de
termine some of the major factors which enhance or hinder student pro
cess and scholastic achievement.
The Specific Purposes -were:
1. To identify factors that hinder student progress and achievement.
2. To identify factors that hinder student progress and scholastic
achievement.
3. To render a fair appraisal of the holding-power of Booker T.
Washington High School, Atlanta, Georgia.
k» To suggest methods which might indicate more constant or accel
erated progress, higher scholastic achievements, and increased
holding-power.
Terms Significant to the Study.— The terms that served to give
greater significance to the study were: (a) Rate of Progress, (b) Nor
mal Progress, (c) School Failure, (d) Scholastic Achievement, (e) Cur
riculum, and (f) School Holding-Power.
Time of'the Study.— The period that this study covered was the
first quarter of the second semester of the school year 1956-1957.
Locale of the Study.— The study was conducted at the Booker T.
Washington High School, located in the midst of the border line that
5U
separates the northwest and southwest sections of Atlanta, Georgia.
Selection of Subjects for the Study.— The thirty students selected
for this study were produced from a systematic sampling of the eighth
grade who began the 1952-1953 school year.
Materials Used in the Study.-— The data gathering materials used for
this study were: (a) Students' permanent record cards, (b) Students1
elementary cumulative records, and (c) Interview schedules specifically
designed for early school-leavers and continuous enrollaes.
ftgs_eiggh Design.— The Descriptive-Survey Method of research was
used in this study employing the intervieir technique and school records
for gathering the necessary data.
The__Survey of Related Literature.— An extensive survey of literature
that related to this study was made and organised in the following areas:
1» Factors associated with hinderances in, and advancement of stu
dent progress and achievement.
2. Factors associated with school holding power.
Literature found in the works of Katz and Lehner, Teager,^ and
Driscoll- focused on factors associated with normal progress of students.
Heck,^" lerman,-' and Yeager contribute strongly to failures due to the
1
Barney Katz and George F. J. Lehner, op. cit., p. 269.
2 _
William A. Yeager, op^cit., p. l).j,?.
3 ~"~
Gertrude Driscoll, op^cit., p. 2.
k
Arch 0. Reck, °Pj»jcit»j p. 367.
Lewis M. Terman, o£»_cit.> p. 116.
6
William A. Yeager, op. cit., p. 160.
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student as a factor hindering student progress. Cruze, Douglas, Parr,-'
and French4 centralized thought directed to the teacher and the teaching-
learning situation which may be either a factor that promoted or hinders
student progress and achievement. Bent,-* Douglas, and Edmonson' cite
more or less theoretical pictures of what the school should be and how it
may be a factor to enhance or hinder student progress. Some of the numer
ous out-of-school activities which have a bearing on student progress and
achievement were found in the irorks of Goxe, Caswell, Damerin, Meumeyer,
Heisler, Bateinan, ^ Lewis, ' Witty, and Thorndike. For obtaining a
general knowledge of holding power of schools nationally, the statistical
1
Wendell W. Cruze, op» _cit., p.
2
Harl R. Douglas, SecondaryJBduoation, p. U?5»
3
A. S. Barr, William H. Burton and Leo J. Drueckner, op.cit., p. 879.
k ——
Will French, J. Dan Hull and B. L. Dodds, op. cit., p. Ul7.
5 ~~
Harl R. Douglas, Organization and Administration of Secondary, p.
l5Uff.
6
J. B. Edmonson, Joseph Roemer and Francis L. Bacon, °P_»_£it«> p. 3^8f •
7
"Warren W. Coxe, op^ cit., p. 200f.
8
Hollis L. Caswell and Associates, op. cit., p. UoUf*
9
Dora E. Damerin, ojj^^cit., p. 93ff«
10
Martin H. and Esther S. Meumeyer, ,£P_»_j£it«* P» 282,
11
Florence Heisler, ogj^jzxb*, p. I82ff.
12
Richard M. Bateman, op.jcit., p. l57ff.
13
Herbert S. Lewis, op^crb,, p. )46ff.
m
Paul A. Witty, op. cit., p. Il8ff.
15 *^"
E. L. Thorndike, Ella Tfoodard, and Lilyan Weingart, op. cit., p. 221ff,
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treatments given by Hunt,' Brownelle, and the U. S. Office of Education^
were surveyed.
Iaiaitg,td.ons of the Study*— Investigation of all possible or probable
factors ?rould have made the study far more extensive in scope. It was
decided, however, that a representative sampling of these factors as they
affected a representative sampling of students irould have some merit in
this particular study. It is in this spirit that the activities of this
study were carried out.
*— Findings of the study revealed that
many of the factors which hinder rate of progress were prevalent with
these students. In order that the specific purposes established for
this study were sufficiently appraised, comparisons were made primarily
between students who dropped out of school^ and students who remained in
school. The findings are summarized in the following paragraphs as they
relate tos (a) The homes and families of the students, (b) The stu
dents, and (c) progress of the students and holding power of the school.
Homes and.Jl^ijJM-QJL.^g.-S'^JI^^g*— There were fewer remarriages
of parents in Group III than Group IV, There were more students in Group
III living with one parent only than in Group Dim For both Groups, the
number of students living with guardians was the same, A smaller per
centage of parents in Group III were in poor health while none of the
1
Harold C. Hunt, qg. cit., p. 15>f,
2
Samuel Miller Brownelle, op. cit,, p, 120f.
3
To be referred to as Gzmip III.
k
To be referred to as Group If, It represents the sum of Groups I
and Group II, and formed for the purpose of conveniently comparing stu
dents still in school with students permanently withdrawn from school.
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parents in Group IV were in poor health. Nine per cent of the parents
in Group III had no church affiliations while aU parents in Group IV
reported church affiliations. The median grade completed by parents in
Group III was the ninth grade. The median grade for parents in Group IV
was the fourth month of the tenth grade. One-third as many parents in
Group III as parents in Group IV graduated from high school. Thirty-
three per cent of the parents of Group III entered college and 1*2 per
cent of the parents in Group IV entered college. The average number in
family units, exclusive of parents, was the same for both Groups. One-
third as many parents in Group III as in Group IV were employed in pro
fessional work. Fewer of the mothers in Group III were housewives than
those in Group IV. Both Groups of parents had insurance investments
(the adequacy of the insurance investments was not investigated). Parents
of Group III had less savings than the parents of Group III. Fewer par
ents in Group III than parents in Group IV reported home and other real
estate ownership. Parents in Group III had significantly fewer hobbies
than parents in Group IV. :
The Students.— Sixty-one and two-tenths per cent of the students
in Group III reported they had allowances. All students of Group IV re
ported they had allowances. Three and five-tenths per cent more students
in Group III than those in Group IV held part-time jobs. Fifty-four per
cent of the students in Group III sought guidance from homeroom advisors
and counselors. Eighty-eight per cent of the students in Group IV sought
such guidance. Sixty-nine per cent of the students in Group III were
interested in school. Eighty-tvro and two-tenths per cent of the students
in Group IV were interested in school. Eighty-four and six-tenths
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per cent of Group IV had hobbies. All in Group 17 had hobbies. Thirty-
eight and five tenths per cent in Group III had no special abilities.
Seventeen and eighth-tenths per cent in Group IV had no special abilities
(special abilities in Group TV were nire varied. All students in Group
III reported that there were adequate provisions in the school1s program
for their special abilities. Seventy-six and four-tenths per cent of
Group IV reported adequate provisions for their special abilities.
There were significantly fewer students in Group III than in Group IV
who were members and officers of school organizations. Students of both
Groups spend about the same time viewing television. There was greater
attendance at movies by students of Group III than those of Group IV.
Heading preferences of Group III revealed the comic books, novels, maga
zines and newspapers were read in the order named. Reading preferences
of the students in Group IV revealed that magazines, novels, comic books,
and newspapers were read in the order named.
Progress of Students and Holding Power of the _Schqol.— The progress
of the entire thirty students was normal through the elementary grades.
Retardation (over-ageness) and acceleration (under-ageness) were present
upon entering high school. Normal progress was definitely absent for
Groups II and III in high school. One half of Group II showed initial
and additional retardation and initial and additional retardation in
Group III was shown to the extent of Ul,6 per cent of its 13 students.
2
Only one student of the 11 students for Group I showed such retardation
1
Refers to students transferred to other high schools,
2
Refers to students who were continuous enrollees at Booker T«
Washington High School,
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which ?/as eradicated by attending summer school. The average achievement,
evaluated in terms of averages computed from teachers' ratings, for the
students in Group I was 1.1 per cent higher than for Group II and 1.2 per
cent higher than for the students in Group III. The greatest number of
drop-outs and transfers (30 per cent of the thirty students) took place
between the second and third years. Fewer drop-outs and transfers (20
per cent of the thirty students) took place between the third and fourth
years. One student dropped out between the first and second years and
only one between the fourth and fifth years. There were 2 students
transferred during the fifth year.
Conclusions.— On the basis of the findings of this study, the fol
lowing conclusions were reacheds
1. Parents who provided better home life with regard to health, re
ligious life, education, and economic security are more apt than
not to be interested in keeping their children in school.
2. Students that have such parents are likely to be better adjusted
to face the problems of living and to remain in school until
graduation.
3. The extent to which students are active in ont-of-class activities
has some bearing on the extent to which they will remain in school.
U. The nature and content of the reading done by students indicate
to some degree, how well they will attend, and how long they re
main in school.
Implications.— The findings that are revealed in this study seem to
imply:
1. A need for more instruction in the selection of out-of-class
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reading materials.
2. A need for more emphasis for an adult service program.
3. A need for a restudy of out-of-class activities so as to provide
for more of the interests and abilities of students,
lu A need for a stronger remedial program at the lower level of the
high school.
5>. A need for every teacher to be constantly aware of the fact that
friendly, happy, and tolerant teachers are mandatory for any
teaching learning situation.
6. A need for a more effective guidance program within the school.
Recommendations.— An analysis of the data to reach the conclusions
as found in this study warrants the following recommendations s
1. That there be stronger enforcement of the compulsory school at
tendance law.
2. That the professional health services, mental as well as physical,
be increased.
3. Some future study concern itself with those factors of student
progress that have not been adequately investigated in this study.
U. Efforts be directed to improve the guidance program at the
Booker T. Washington High School, Atlanta, Georgia, so as to ex
tend to a greater number of students.
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3» Others who lived in home, number?




5. Parents separated? Parents divorced?^ ^ _ __
6. Were you given an allowance? ^ _^_ »
7» Did you perfonn duties around the house?_ _ _ _
Were they r®&^&rtm_^^^^^m^^tec8.8slori9l'!^^_^^ _DId you lj.ke to
do them? .
D/STA OH INTERESTS, ABILITIES, AMD ACTIVITIES
1. Did you have any special interests or hobbies while in school?
What were they? , f
2. Did you attend movies? | If so, how regularly
3. Did you read often? If so, what?
U« What magazines were in your home?
5» Was there a television set in your home? Ho?ir often did you
watch television (hours pei' day)? «,
6. Did you play a musical instrument, sing, dance or have any other
special talents while enrolled in school? If so, name them?
7. Were you a member of any club or school organization?
If so, name them: , ,
8, Did you hold an office in any club or school organization?
Name the office
Do you think the school properly provided experiences for you to
express your abilities, talents, and interests?________• If not, ex
plain
DATA OK THE SCHOOL
!• Were you interested in high school while in attendance?
If not, explain




3. "What were the subjects you liked least?
a*






!?• Do you think your school grades were a true evaluation of your
achievement in the subjects you were taking?
If not, explain | _
6. Were your parents concerned about your completing a high school edu
cation? .
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?• Which one of the following reasons would you say was the cause of
your leaving school before graduation:
a. Ranted to go to work?
b. Not interested in school work_>__
c. Had to help support family
d. Failed in subjects
e. High school subjects were not helpful
f. School didn't give what you wanted
g. School work too harrl^^^
h. Dislike for your teachers^
i, Illness
j. Wanted to
k* School out of your territory
1, flanted to go to vocational school_
m. Other reasons
DATA 0\T HVORK AND VOCATIONAL PLANS
1. Did you discuss or ever wanted to discuss your vocational plans with
your counselor or homeroom advisor? If so, did you profit
b3T it?
2. Did you hold either a full time or part time job while in school?
If so, what type?

























































3» Others who live in home, number?




5>» Parents separated? Parents divorced?
6. Are you given an allowance? .,.,..,
7. Do you perform duties around the house?
Are they regular? Occassional? Do you like to do them?
DATA ON INTERESTS, ABILITIES, ACTIVITIES
1, lhat are your special interests or hobbies?
2. Do you attend movies? How regularly?
3» Do you read often? . If so, what?
k» what magazines are in your home?
Is there a television set in your home?
How often do you watch television (hours per day)?
6. Do you play a musical instrument, sing, dance or have any other
special talents? If so, name thems
7« Are you a member of any club or school organization?
Name thems
... > _. _ . _
,., ._ ...,. ,„,„„.,_„ .».
...<„. >
.._, „.„,„.,,„■»„„, , ,,,„,, ,„,. . , ,.,,„ . . . ,
, »._,„,, „ . ._ _ _T
8. Do you hold an office in any of the clubs or school organizations
of which yo\i are a member? . Name the office
7U
9» Do you think the school adequately provides experiences for you to
express your abilities, talents, and interests?
If not, explain i
DATA ON THE SCHOOL
1, Have you been genuinely interested in your high school experience?
• If not, explain
2» What are the subjects you like best?
c.
3« What are the subjects you like least?
a, |
b. ___________






Do you think your school grades are a true evaluation of your achieve
ment in the subjects you have taken?
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If not, explain i . _r_r_r r__ t
6. Are your parents concerned about your completing a high school edu
cation? _
7. YJhat would you name as the most important reason for remaining in
high school? _
Other reasons;
DATA ON WORK AND VOCATIONAL PLANS
1. Have you discussed your vocational or educational plans with your
counselor or homeroom advisor? » If so, did you profit
by it?
2. Do you hold either a full time or part time job? If so,
what type?
3. lhat would you like to do to earn a living? Name your first, second
and third choice:
a.









